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Teaching Statement 

Every philosophy course I teach begins with a short conversation about how to 

understand the domain of philosophy. We discuss how many of the topics that used 

to be discussed in philosophy are no longer included in philosophical discourse. For 

example, natural philosophy became physics. Parts of the philosophy of mind became 

psychology and neuroscience. Questions about spontaneous generation dissipated 

with the discovery of germs and cells. This discussion communicates that philosophy 

has real-world implications and, although the topics we will discuss are currently 

unsolved, progress in philosophy is both possible and occurs frequently. I then inform 

my students of my aspirations: Perhaps if I do an excellent job teaching them about 

these issues, and if they do an excellent job thinking about them, they might be the 

one who discovers a solution. This optimistic and encouraging discussion exemplifies 

how I see my role as an instructor. 

Most of my students will not go on to discover a ground-breaking solution to 

a philosophical puzzle, but my goal is to teach my students to reason through the 

problems they do end up tackling. More specifically, I aim to provide them with the 

tools to not only understand the complex views, arguments, and circumstances they 

will encounter in their lives, but to navigate through these matters in a thoughtful and 

fruitful way. To achieve this goal, I place a significant amount of weight on both 

providing and receiving feedback. 
 

Inside the Classroom  

Rather than standing stationary behind a podium and lecturing uninterrupted for an 

entire class period, I attempt to make each student feel as though I am conversing with 

them individually. I frequently pause and ask the class if they can summarize what has 

just been discussed, or if they have any thoughts or questions. When a student doesn’t 

understand a point, I try to present the material in a different way until the confusion 

dissolves. I often break up the class into smaller groups to discuss a particular question 

or prompt. I like this exercise for several reasons. It gives less vocal students a chance 

to be involved without having to speak up in front of the entire class. It also causes 

the class as a whole to become more cohesive and willing to discuss the prompt, and 

it better simulates the environments that students face both in their everyday life and 

in their future places of employment. 
 

Assignments 

Outside of the classroom, I give students opportunities to provide more concrete 

feedback. For skills-based courses, like symbolic logic and critical thinking, I assign 

light but frequent homework so that students receive feedback often and they can 

quickly gauge their comprehension of the material. For any graded assignment, I 

provide a rubric for how the assignment will be graded. This ensures that there is no 

confusion about what I expect from the students or what grade the students can expect 

from me.  
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Improvement 

To ensure that my instruction continues to improve, I rely on multiple sources of 

feedback. I take daily notes on what parts of a lecture went particularly well or poorly. 

From semester to semester, I note what aspects of a syllabus worked well and which 

did not, and reflect on the course feedback I receive from students. In addition to the 

end-of-semester student feedback, I give the students an opportunity to provide me 

with anonymous feedback near the middle of the semester. The mid-semester 

feedback allows me to gauge whether the changes I have made for this semester were 

successful.  It also allows me to more finely-tune the course to fit the preferences of 

my current students and leads to students feeling more empowered and involved in 

the direction the course takes. 
 

 Diversity 

I have taught classes both in the inner-city of Atlanta at Georgia State University and 

at the much larger, Florida State University. Thus, I’ve been lucky enough to instruct 

students with a wide variety of backgrounds and have benefitted from these differing 

perspectives in the classroom. As a first-generation college graduate, I am very 

sensitive to the struggles that come from having a disadvantageous background that 

results in a failure to be properly prepared for college. Accordingly, my teaching style 

aims to ensure that students facing such adversity not only feel comfortable in my 

classroom, but I strive to develop these students into competent and confident college 

graduates. I also aim to promote diversity in philosophy by ensuring that at least 20% 

of the material I cover is authored by philosophers from underrepresented minorities. 
 

Personal Motivation 

I am driven to not only improve my overall wellbeing, but the wellbeing of my 

students, the department and university that I am a part of, as well as the field of 

philosophy. Teaching enables me to make improvements in a way that is meaningful 

and tangible. I find teaching philosophy to be particularly enjoyable since it allows me 

to take the higher-order thinking skills that I teach in class and apply them to my 

pedagogical approaches themselves. My ultimate goal is to teach in a way that both 

inspires and equips my students to flourish in whatever endeavors they take on. 

 

 


